1. Coverage of integrating researched sources effectively and ethically has been expanded with new instruction, visual
presentations, and examples to help you improve skills fundamental to college readiness and success while avoiding
plagiazism (Chapters 21and 22).

2. MLA and APA coverage is thoroughly updated according to the most recent citation guide-
lines from each erganization, ensuring that you are learning the most current national
standards {Chapter 22).

3. Athoroughly revised chapter on image analysis helps you work effectiveiy with the
wide variety of visual texts you will encounter in other course areas and outside of
college (Chapter 10).

4. Eight new readings offer engaging and contemporary fopics for discussian,
written respanse, and exploratory research—inciuding banning laptops and cell
phones from classes, sustainable environmental practices, and the growing gap
between the rich and the poor.

5. MNew visual explanaticns present complex topics clearly so that information is
displayed at-a-glance in charts or color-caded samples rather than in long
passages of text (Chapters 21 and 22).

6. A new section on presenting data visually to reach different kinds of
readers helps you create effective tables, graphs, and charts to support
your arguments (Chapter 17).

7. New instruction on creating thesis statements and introductions helps you
with parts of the writing process that are often tricky for writers, but have
a great impact on the efficacy of your writing (Chapter 2).

8. The sixth edition is availabie as a CourseSmart eText,
and you can subscribe to The Allyn & Bacon Guide to
Writing at CourseSmart.com. The site includes atl of
the book’s centent in a format that enables you to

search, bookmark, save notes, and print.
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|
|

Examples

Kyle Madsen (student} .- -

Explore how Pollan has chaﬁenge;? reaizr_fs to take | . | can a Croon T.ﬁumﬁ udert) pgaﬁeﬁg
i i It for them. _ . |
actions that may be difficu

! i ther solutions . |
this text raise for me? instance, you may have arrw.ed ato o _ | .. e )
O g post i other fays. Pe . When I was a child, our household had one garbage can, in which my family and

1
| | . .
| o B it O cular would deposit all of our cardboard, plastic, glass, and paper waste. No one on my
!‘

15

|

£

1

| Questions to Ask
1

dilemmas, ot problems does | : . B
A Response to Michael Pollan -~ -~

| What questions,

B Co oy e - block had ever heard of recycling or using energy saving bulbs, and we never consid-

approach to living
way.

green disturbs you in some red turning down our thermostats during the frozen winters and ice storms that
ept our region from November to March. It wasn’t that we didn’t care about what
had we were doing to our environment. We just didn’t know any better. However, once
Explore any moments of enlightenment you I got to college all that changed. My university’s policies requested that students sepa-
white reading Pollan. For example, perhapilhls ate glass bottles and pizza boxes from plastic candy wrappers and old food contain-
¢ocus on individual action rather than on "laws rs. Thanks in large part to the chilling success of Al Gore’s documentary An
and money” seems problematic to Yo‘ll- Perhais nconvenient Truth, many of my old neighbors were starting fo catch on as well, and
there are other causes besides the environmen : how my home town is as devoted to its recycling as any major metropolitan area. Still,
that spur you to concern or to ac_‘aon.-PeﬂllapS you ven though we as a country have come a long way in just a few years, there is a long
are now interested in exploting what mspufel?: : y to go. Environmental journalist Michael Pollan in his article “Why Bother?” for
eople to make mMajor changes in how they live. the New York Times Magazine examines why working to slow the threat of climate
p hange is such a daunting task. : o
. In “Why Bother?” Michael Pollan explores how we have arrived at our current
highligh mate change crisis and argues why and how we should try to change our indi-
. ive strong response Nig ual actions. Pollan sums up the recent scientific evidence for rapid climate
m these quesgltf_ﬂ;; ?nrsgflffzrsation V\%l'th the text. Whereas change and then focuses on pelc::ple’s teeling overwhelmed in the face I;f this vast
your own personal e}fperler}sesuzng ozlznaiyzing the way the text works rhetcak ronmental problem. He presents his interpretation of how we have contributed
the focus of afrhetoélfC:Ligelzi critique is on taking 2 stance on.the ideas Eft staxe the problem and why we feel powerless. Pollan asserts that the climate-change
cally and the focus ¢ he personal dimension s is “the sum total of countless everyday choices” made by consumers globall
i ocuses on the p : ke ie oy ‘s Y
in the text, a reflective respé)s Srie of self-disclosure Or self—explorat}ron that woll that it is “at its very bottom a crisis of lifestyle—of character, even” (90). Our
toxt. Reflections call for a t}gler Kinds of SLIONg TESPONSES. iance on “cheap fossil fuel” has contributed to both the problem and to our sense
be largely absent from the 0 e elplessness. In the final part of his article, Pollan concedes that “laws and
ohey” (90) are necessary to create change, but he still advocates acting on our val-
. and setting an example, which might launch a green social revolution.
Strong Resp%‘@n&e a: f tif e«;;fndaﬂes among the rhetorical c_ritique, éd;z:u ding to Pogllan, “The iIzlea is to find oie thing to do 1%1 your‘life that does not
it should be ev1d§ o ;VZﬂap and that a strong 1esponse could easily blegften d € SPEII.Ciing or voting ... that will offer its own rewards” (93). He concludes
tique, and reﬂe.ctlortlo Secide how to Tesp ond strongly to a teﬁ,dygu ot Kind -ouraging readers to plant gardens in order to reduce carbon emissions, to
of each. In trying Hrer - ur “sense of dependence and dividedness” (93)—to empower ourselves to
have to confine yourself to zgiiﬁzr;f a? text’s thetorical strategies, show ho:v ute positively toiur environment. ( .) _ e : o
responses. You carl analyze | values and beliefs, and also develop you ugh Pollan has created an argument with strong logical, ethical, and emo-
text challenges your own ?ersoi?ng Z blended response, you can emphaslée._. peals, his very dominant angle of vision—seen in his assumptions, alarmist
ce on the text’s ideas. In WE o only one approach. e, and exclusi - ing—: il to'wi
s most important o you, while ot I8 YOUSCE P o o an @ K Tollan'saamant e impacs by s dscostng more eslot st
fore we turn to the writing project for this ¢ P 'd f rhetorical €t o 18 P Y 1\ MOTe realistic atierna-
Betore y mnmary/strong Tesponse that is a blend 0 -as pursuing smart consumerism and better environmental education for
t's su. ; : _ _ LT
ple of a studern Aectio
d personal reflec

, or thoughts of my

insights, ideas
| et beent d by this text?

own have been stimulate

As you can tell fro

ut can mix and matc

i nve
" n. Note that the essay begins bys;)nm_ e e 4 bt e . i
ideas cr.lth,uej an nt in environmental conservation. It then . sumos | _g;ids s ol e i s et e i T
theu wnter;dléw;;ggsﬂng e S s both ;fﬂ ical p : climate-change problem as-a “crisis of lifestyle—of character, ¢ven” (90).
Pollan's article. . ins both rhetorica : . Sbies . ;
i nse, which contain
lowed by his strong respomse;

engaging Pollan’s ideas.

Introduces
topic/probiem
and shows
weiter’s
investrent in
caring for the
envirorment

Identifies
Polfan’s
article and
Pollan’s
purpose

Sumumary of
Poflan’s
article

Thesis
statement
focused on
rhetorical
points

Second part
of thesis
focused on
ideas critique



With-the-
oint focuse

pollan’s

Brief

With-the-
grair
rhetorical
point focused
on the
pathos of
Pollan’s
argument

Against-the-
grain
rhetorical
oint focuse
on angle of
vision

Transition to
ideas

critique, an
against-the-
grain point
critiquing
poltan’s
ideas—Pollan

4 His frank con

rair .
rhetorical especially When h(-lz
and the ”pumness’ o

CHAPTER 5 Reading Rh

o dﬁiii?;%?f constructs a positive €
Wendell Berry and classical

argument tion has developed through
us many advantag
sibility. In this past of
pendence on cheap oil
specialized pro
) the “cheap-energy miind”
’;ﬂfg;‘ft strongest part of
thought that we have become

and only larger cogs Stk
all system fo make change happe
one person could
made me wait un
them with energy-effic
Another strength ©
through his appeals fo
can feel when confronte
readers for not being as conce
him. He explores wi
light bulb changing,
arises the whole vexe
really going to redu
speaks as a CONCErne
roblem of climate change and
However, despite his out
dominant and intense for s
readers already share his agree
held by many scientists an
terrifying feedbac
ers hold similar value

p

may leave out
effective than,

tion with his occas
tries to invoke fear:
They look really scared”
climate scientists?

Tn addition, after appearing very in tune with readers in the first part of Tis af
ment, in the final p
great detail the jovs
earth, but to friends and ne

frontation of the problem of h

ducers and major cOnsSUMmers.

etorically

ow to motivate people is compelling, . thoughtfully organized vegetable
de '?f the problem" : ; from the kitchen and invoglvmg ngiiinézlle Péil_nted from seed, nqurished by compost
9). Pollan both deepens his argument :elr}d - grow the proverhial free lunch” (93-4). H y drives to the gardening center), you can
the ideas of environmental ethicist " oraccess to a public one to grow tomatos Cgl\fever, not everyone has a space for a garden
economist Adam Smith t0 explain how modern civiliza- - labor to grow a productive vegetable ° e emselves, and it takes hours of backbreakin
the division of labor (specialization), which has brought - _work upwards of sixty hours per weel?al ‘?n,_hardl}f a free lunch. Average AmEricani
os but also cut us off from comm ity and environmental respons free time working in a garden. Tnnot d’dsf 1t e unrealistic to expect them fo spend their
his argument, Pollan helps readers understand how our de- . gesting other ways to mend oﬁr chea 4 i CESING read'ers’ objections to gardening or sug-
and our lifestyle choices have enhanced our roles as limited, . gituation for semi-concerned mdividfafs tvaluets’ Iﬂm:k Pollan proposes simply anothgr
Pollan’s development of bis theory of - Also, besides gardens, I think Polla0 again say. WhY bother?”
(92) and his reasonable support of this idea are the “such as sustainable consumerism. In d'f? cquld emphasize other avenues of change
nt and the most relevant to readers like me. I have’ individuals can use their consun'.ler I'fl erent plaCES‘in the article, he mentions that
small cogs in an overbearing machine of consumption: life, but he chooses to insist that garc;eisjzdeg to achieve a more sustainable way of
t can ha\-re enough influence on the over- him to @iscuss how We as CONSUmOrs Couldgb e the main means. I would have liked
. From time to time, 1 have wondered what las ackaging, drink tap water, and bu P uy more fuel-efficient cars, avoid plastic
f insignificance, which Pollan theorizes, has green” trend has already taléen root 3171 113;0 et from_grEEn industries. This “going
s burned out before considering replacing - hei; advertising and public relations can?;zi ;rft S;AVH;;EHC&'S ’;Op industries—at least in
) inadvertently learnin . We can't leave a Starbu i
{ Pollan’s argument is the way he builds bridg onsumers nzed t0 kngc,jvb;)\:fj;h;;iz;ge dﬁing to offset global Warmﬁ;f;i?ﬁ;
patho:s. He unc_:lerstands how overwhelmed th ge: n O tha‘t we can spend our shopping dollar :ﬁa y are going green in a significant way
d with the climate-change problem. Pollan never criticizes his® onscientious consumers can demand If ere. 1f Pollan is correct, environmentall
med as he is. Instead he engages them in learning with why not use the same consumerism tha tc ange ;?rom the corporations they rely on, sz;
th readers the suggestion of walking to work, a task on par with. Besides sustainable consumerism, ? fj(;: us into this mess to get us out? ,
when he writes, even if “I decide that L am going to bother, there: etter environmental education for 0‘; thi k we should emphasize the promotion of
d question of getting it right. Is eating local or walking to WOIK, ented by teachers rather than iﬂformrt": ldren. Curriculum in K-12 classrooms pre-
ce my carbon footprint?” (89). By asking questions like these, he i_idren’s commitment to the enviro ation from television or newspapers will shape
d citizen who tries to create a dialogue with his audience about th w, an organization aimed at imninent A good example is the impact of Recycle
what individuals can dol.. -~ N L hools.. According to Dave Lawrie 2 ?:E;:?i::tnllg recycling and global awareness in
reach to readers, Pollan’s ngle of vision may be 100 ecycling at school is a hands-on w ulum expert featured on their Web site
ome readers. He assumes that his New York Tines Magazing Ip to improve the environment Eveay 0 s-hOW pupils. that every single person Car;
ment with the most serious views of_ climate d}an e rence.” With serious educa';ion gc(i)? :\:1?1 (l)ur school has played a part in making
p.eopie who are focusing on the. tn..?iy King in gardens, and wusing en er’gy-sa vill learn the habits of respecting the earth,
limate. He also assumes that his read environmental stewardship a wa fh_‘f’lng halogen bulbs, making sustainability
s about local food and gardening. This intense angle of vision While Pollan is correct in pushin yoflife.
1 am left wondering why gardening i mox en, when changing a light bult% us Into action now, asking Americans to grow a
say, converting to solar power. He also tries to shock his readers into ach. However, Pollan persuasivel Sezms daunting, is an unrealistic and limited
sonal alarmist or overly dramatic use of language- For exampte; d the climate crisis and workseg)a dresses the underlying issues in our attitudes
“Have you looked into the eyes of 1inthhemer it be through gar deninegii?;zﬁadem to become responsible and
o Pollan that the important thing is that you lgagrff: s;geizreilr;irﬁ;caﬁon' :

(90}. However, how many regular people have run-ing W
Works Cited

He descti dave. “Bringing the Curricul i
W um to Life.” School ; . :
{11 connect readers not only 0 ._.Cciae; 218};.:.\3}; o010, ool Success Stories. RecycleNow 11 Nov.
¢ the amount of wor - ohael v Bother?” New York Times Magazine . o
P n Gui i s Magazine 20 Apr. T p
antly that o ide to Writing. John D. Ramage, John C. Bean prdzeog, 19+. Rpt. in The Allyn
- rk: Pearson, 2012. 88-94. Print. - Bean, and June Johnson. 6th ed.

”

admits the contrast between “the magnitu

¢ individual action (8
thos by drawing on

his argume

ch as the government ¢

really do. This sense O
til my regular light bulb
ient ones.

es to his audience’

e average person .

d environmenialists,
i Joops” (90) in weather and ¢

some readers. For example,

art he does not address his readers’ practical concerns.

of gardening—speciﬁcally how W
ighbors as well—yet he glosses OVe
essary to grow a garden. He writes, #Photosynthesis still works so abund:

Understanding Strong Response Writing 113

doesn’t
acknowledge
?he
impracticality
of expecting
people to
grow their
OWHi
vegetables.

Another point
cntiquing
Pollan’s ideas.
Madsen
proposes
sustainable
consumerisin
as an
afternative to
gardening.

Another point
addressing
Pollan’s
ideqs—
envirornmental
education i
the schools as
an alternative
to gardening.

Short
conclusion
bringing
closure to the
essay.

Citation of
works cited in
the essay
using MLA
format
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it does” statement speci
' pecifies the paragraph’ i
rizes an o o : B 0 ous g p 5 functlonwfor e 7l
nting out both the persuasive example ”Elp Sm_g v1ew,j introduces another reason,” “ xample, “sumima-
o wortied environmen- ays” fs’tai[emprotwdes statistical data in support of a poi’nt ”p ;effms a supporting
ent captures the main i ;" and so on. A “what it
f Pollan's raph’s cont ain idea of a paragraph b iZi
e i . ” " P suni
gopiast o nt. The .what it says” statement is the afa leanzu}g the para-
g o its supporting ideas and examples paragraph’s main point, in
en you first ; : )
0 write COSI;lpletreStd?)Z;Ctmg detailed readings of a text, you might find it h
han in the margins un%cl'll says statements on a separate sheet of pa le elpful
the function and conten‘: O;;o;gev?op the internal habit of aPPFéIC)ial:irigr ?;cgteii
: s of an essay, H
for selected , y. Here are does an
paragraphs of Michael Pollan's article on climate clcllaigs Stitemems
e activism.

trates a blended strong

ust shown, Kyle Madsen illus
je and some of his own

In the student example
f the artic

response that includes both a thetorical critigue ©

views. He analyzes Pollan’s article rhetorically by po
features of the argument and the limiting angle of visi
talist and extremely committed gardening enthusiast. He seconds some O
points with his own examp lan against the grain by sug-

les, but he also reads Pol
gesting how Pollan’s word choice and dening as a solution prevent

fixation on gar
him from developing ideas that might to some readers.

seem more compelling

e : . e e Paragraph 1: Does:
L i R i RIS LAl Pr(ﬁ:‘le; ot oes: [ntroduces the need for environmental acti
Write a summary of an article assigned by your instructor foran audience We as indi a readers know and care about and sets hac e e
who has not read the article: Write the summary _u_'sing'atj:'r'iputi_vc tags an _ el ‘a; individuals often wonder if our small, minor up the argument, Says:
providing an introductory context as if you were inserting it into, your-own-. in light of the magnitude of the climate char;ge pmbla ctions are worth doing
longet paper (see the model on' p-’ 100). The word coi._int_fqryoi:lr:si_imma:y Paragraph 2: Does: Explores another re “3111.
will be speciﬁedrby yout’in’structor. Try to follow a_l_l'the"_'criteri_é_i for a success whether individual actions could make a Eg‘(;? why individuals may doubt
- ful summary listed on page 100, and use MLA document’atic)n style, inc ud fihange their lifestyles to combat climate ti erence. Says: People willing to
- ing a Works Cited entry for the article’ that you are s_ur'x_lmariz_ing._'_ (Note increase in a carhon-emissions lifestyle i change may be discouraged by the
- Instead of an article, your instructor may ask you to summarize a 10nget tex: China. n other parts of the world such as
such as a book or a yisual-verbal text such a_s_'a'-Wéb- page or an advocac Paragraph 8: Does: Lxpresses an al ive Vi
brochure. We address these special cases at the end of this secton.) " asserts a counterview. Says Alikfemiﬁve view, partially concedes fo it, and
) o T C : o S . : R - H oug bi ) t
L _ RS L _ L ; important . X g money and 1 : .
'1ifeI;ty1e—oifnc}r1z:cr:igr1§ ((;(1)1)11ate dCh;nge’ the PTOblen? at its }fe%::iait; c;n”g;:iis Eﬁf
. . » and therefore will require
. . the eff indivi
deas: Reading for Structure ?::Iig;aphdl.s_dpoes: presents and develops one of Pollan’ ort of individuals.
med indivi s mai
. Says: Settinng Efrlld:;lismsll)llzuiﬁ takehpersonal action to fight illiIlmra'e?eSc::;lsa;l;at
rough our ow ; €.
oul : n good .
u.d exert moral influence here and abrofd eHYIanmental choices
usiness, , on individuals and big

Generating I

and Content
Once you have been assigned an article to summarize, your first task is'to read it care
fully a number of times to get an accurate understandirig of it. Remember that sum
¢ essential act of reading with the grain as you figure out exact] Writi
L riting a says st
st focus on both a te . ys statement for a para i ;
- t graph is som i ,
trouble, for example, deciding what the main ifii:;n (ffs adg;icult. Yl'i_)u might
ragraph is, espe-

marizing involves thy
what the article is saying. In writing a summary, you mu
structure and its content. In the following steps, we recommmend a péocess that Wi lly if the paragraph do N
deas into an accurate sumroary. As you become a mo . esn’t begin with .
Y. AS Y ! t0 respond to this problem is fo fOImul:t tg-‘ltt)lrlsed-form topic sentence. One
€ question that yvou think
the

help you condense a text’s i W
experienced reader and writer, you'll follow these steps without thinking about then raph answers, If h
. ers, If you think of chunk
- q'l- ge't ‘ . S
 coxt fairly quickly for ssion of questions, you can often fo?lfoiv et;zx;? ar}fi e more oo
in ideas more easily.

Step 1: The first time through, read th ;
meaning. 1f you get confused, keep going; later parts of the text might clar than writing says statements in the margins, th
: ting says ; : rgins, therefore, so
= ys questions. Says questions for the Pollan text mI:; irflil:?e(]::ls E;-”f-
ude the

earlier parts.
ng:
Step 2: Read the text carefully paragraph by parag?‘aph. As you'I g .
t are 5o i
me of the biggest obstacles that discourage people from undertak
ertak-

write gist statements in the margins for each paragraph. A gist statement
brief indication of a paragraph'’s function in the text or a brief sumnmary I___ldiviciual actions to fight cli
paragraph’s content. Sometimes it 13 helpful to think of these two kinds O 1te our excuses not to act ngat[e .Cha,n{gE?
statements as “what it does” statements and “what it says” statements.” A s the problem of climaté a “g;ils' md“-qdual action still necessary?
: Lare the reasons we should “botslilsegf?hfeswle”?
”}ztate:gents, we are indebted to Kennet $ growing one’s own végetabl : '
A: Winthrop, 1980). ct? e garden a particularly powerful indivi

wghat it does” and “what it says

*Ror our treatment of
2nd ed. (Cambridge,

Bruffee, A Short Course i Writing,
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No matter which method y0
gist statements in the margins is far more effectiv catly abbrevi .
ing in helping you recall the text’s structure and argument. ﬁrle cizarest, m gztei(fgrcri?eliv e; ;1:211;1188, most wr.iters revise their sentences to find
step 3: Locate the article’s main divisions or parts. 10 longer closed-form use your words carefully to stay wi tlfi iss the aftlde_’s i'deas accurately. Choose and
articles, writers often forecast the shape of their essays in their introductions ot The procedures for summarizing: Y(_)u_r word limit.
use their conclusions to suml up main points. for example, Pollan’s article uses: _ visual-verbal texts as well. For boolig—lzrélifs can work for book-length texts and
some forecasting and transitional statements to direct readers through its parts - may cover chapters or parts of the bookg B tex’Fs, your does and says statements
and main points. The article is divided into several main chunks as follows: -well as chapter titles and introductions ;na;Okr;nt.?duaions and conclusions as
e Introductory paragraphs, which establish the problem to be addressed and 2? é:?;;?zli;olhﬂp you identify the main igeaﬁoeircllclﬁiii thel)allthOI,S thesis
describe the reasons that people don’t take action to help slow climate ment, Web pa 2 texts such as a public affairs advocacy ad ne dOOk summary.
change (paragraphs 1-5) ' he w‘hole ;1;1 go, or brochure, examine the parts to see what'el;rﬁ o a-d vertise:
e Two short transitional paragraphs (@ one-sentence question and a two-word the parts o d):mué surnmary, help your readers visualize the imac contributes to
answer) stating the author’s intention to call for individual action in spite of " Plan ’to ont erstand the main points of the text’s message ges, comprehend
the obstacles. These two paragraphs prepare the he second part of wording of idea Eéeveral drafts of all summaries to refine Og ' .
W s. Group work may be helpful in these stepz ur presentation and

move into t
the article (paragraphs 6 and 7).

» A paragraph conceding to the need for action beyond the individu
and money) followed by a counterclaim that the climate change prob
“crisis of lifestyle” (paragraph 8) :

« Eight paragraphs developing Pollan’s «crisis of lifestyle” claim, drawing oi : t‘he whole class or a group of students i -

Wwendell Berry and explaining the concepts of specialization and the “cheap .r.""mStOle together and then reach conse;S summarizing the same article,
energy mind” that have led us into both the imate change problem and ou h}nk a summary of that article should inclusc‘;leS tonbthe main ideas that you
:\I;;:;eﬂiz(lur own summary and check off eac(le igezccurate 4 nd complete.

you revise your sumrnary, consult the criteria-l on page 102 in this

feelings of inadequacy to tackle it (paragraphs 9-16)
« A transitional paragraph conceding that reasons against individual action a
apter as well as the Questions for Peer Review that follow.

“many and compelling,” but proposing better ways t0o answel the “wh

bothetr” question. (paragraph 17) _
« Two paragraphs developing Pollan’s reasons 1or individual action—how ind ; .
viduals will influence each other and broader communities and lead to “vir uestions for Peer Review
social change” (paragra + addition to th .

e gene i .

generic peer review questions explained in, Skill 16.4, ask you

4 B 7} r

phs 18-19)
« Two paragraphs elabora of viral social change based Teviewers
, to address these questio
ns:

ting on the possibility
analogy to the end of Communism in Crechoslovakia and Poland and:
various ways individuals might make significant changes in their lifesty
(paragraphs 20-21) .
« Five patagraphs detailing Pollan’s choice for the best solution for p
reduce their carbon emissions and make a significant environmental sta How would you evaluate the writ
ardens (paragraphs 22-26 Hiain 1 ; writer’s representati
g (paragrap ) Main ideas in terms of accuracy, balanpce an?tmn anc% coverage of the text’s
you might prefer O make an outl ésl‘; l?Hnttecl or overemphasized? ' proportion? What ideas have
¢ writer treated the artj i
icle fairly and ;
Wherelcmﬂd the writer revise? g neutrally? If judgments have crept
could the summar i
0 v use attributive ta .
i }?n the original author’s ideas? gs more effectively to keep the
the writer used ; ",
or translated O_quojcatlon§ sparingly and cited them accurately? H
s O points into his or her own words? areys Has the
ks Cited? s? Has the writer included a
ere might the ‘writer
writer’s choice of
sed to im ) of words and phrasin
X prove the clarity, conciseness, and cohlz:rence Ef (Eiflessg ——— ;;be
mmary?

U use—5says statements 0T SAY$ questions——writing
e than underlining ot highlight

lem is Findi
_ Finding Key Points in an Article

In what way do
the opening sen :
k. tion and the g sentences provide needed cont i
cople e added express the overall thesis of the text? What i extuai. informa-
_ h or more clearly stated? { at information could

ment: grow

Instead of listing the
or tree diagram of the ar

sections of your article,
ticle showing its main parts.

Drafting and Revising

Once you have determined the main points and gra
cle you are summarizing, combine and condense your says staternents int
sentences that capturé the gist of the article. These shortened versions of yof
statements will make up most of your summary, although you might menti

structure of the article to help organize the points. For example, you mig
“lAuthor’s name|] makes fou _ The article cott

sped the structure of th

¢ main points in this article. .
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